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Abstract
　In 2014, the Japanese government announced the Super Global Universities policy, which aims 
to increase the number of foreign teachers and students in Japanese tertiary education, and to double 
the number of doctorates in English. From this, it can therefore be assumed that English will be 
playing a greater role in the education of Japanese university students, either as language study, the 
language for subject content, or for social interactions on campus.
　This qualitative descriptive study using content analysis investigates a pedagogical approach that 
involves promoting awareness of World Englishes and a tolerance towards them through a one-to-
one conversation partner program involving Japanese university students and international students 
from diverse cultural and linguistic backgrounds. In doing so, it provides an insight into not only 
the positive attitudes Japanese university students have towards World Englishes, but also the 
differing perceptions they have of non-native speakers of English in a language-learning context. 
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１．Introduction
　The Super Global Universities initiative, created in 2014 by the Japanese government, 
aims to foster globally oriented universities and internationally minded students in 
Japan. Thus, it can be expected that there will be more non-native speakers of English 
(NNSE) teaching and studying at Japanese universities in the future. The initiative also 
proposes an increase in the number of Japanese students going overseas to study at 
universities in countries where English may or may not be the first language (L1). 
Given the global focus of this program, it is of great importance to gain an 
understanding of how Japanese university students perceive NNSE in an educational 
context. If the Japanese government and universities are committed to globalizing 
tertiary education in Japan, there needs to be a greater understanding of how Japanese 
students perceive interaction with international interlocutors from various cultural and 
linguistic backgrounds when they converse in English. 
　To gain an insight into this situation, this research will investigate the perceptions of 
Japanese students participating in conversation sessions with international students on a 
one-to-one basis. These sessions are one of the activities offered by English House, a 
student support center on a Japanese university campus, created in order to assist 
students with all aspects of their English language development. The goals of the one-to 
one sessions include increasing students’ motivation to learn and use English by providing 
opportunities for authentic communication and personalized assistance, and by developing 
relationships with students from other cultural backgrounds. These 20-minute 
conversation sessions are conducted by international students, known as student 
assistants (SA), who are enrolled at the university and employed in a part-time capacity. 
SA are either fluent speakers of English, or have excellent oral English skills, and are 
expected to function in the role of adviser, facilitator and expert user when conducting 
the one-to-one sessions. During this research period, the SA came from Malaysia, 
Indonesia, India, Mexico, Germany, Morocco, Vietnam, Japan, and the USA (see Table 1). 
　Using data collected from students who participated in one-to-one conversation 
Table 1．Student Assistant Overview
Student Assistants - Female: 6 - Male: 11
Degree - Bachelor: 11 - Master: 3 - PhD: 3
Nationality - Malaysian: 5 - Indonesian: 3 - American: 2
- Japanese: 2 - German: 1 - Indian: 1
- Mexican: 1 - Moroccan: 1 - Vietnamese: 1
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sessions over a period of 5 weeks as an out-of-class, non-compulsory component of 
elective intermediate English classes, this study investigates the perceptions that 
Japanese learners have of communicating in English with NNSE in an educational 
context. There were two research questions:
　　　What are students' attitudes towards communicating in English with NNSE?
　　　 Are students willing to accept NNSE in a position of expertise in connection with 
English language learning?
２．Literature Review
　One of the demands of the modern world is the ability to interact with and 
communicate with people from various cultural and linguistic backgrounds in an 
international setting. For some time now, English has been the most common language 
to use in a variety of international settings including business, academia and travel. 
Therefore, institutions or individuals who are involved in the delivery of English 
language education have an obligation to equip their students with the necessary 
linguistic skills to thrive in this era of globalization. This involves instilling in students 
the recognition that there are many varieties of English and that the goal of language 
learning is “authentic communication between persons of different languages and 
cultural backgrounds” (MacIntyre, Clement, Dörnyei and Noels, 1998, p.559).
2.1　Global Use of English
　As a first, second, or foreign language, English is by far the most common language 
spoken around the world, and this has led to claims that it has become “the most widely 
taught, read and spoken language that the world has ever known” (Kachru & Nelson, 
2001, p.9). It has developed into the dominant language for leading-edge technologies, 
economic modernisation, industrial development, academic journals, the media and 
international sports and entertainment (Johnson, 1997; Graddol, 2001). Estimating the 
number of English speakers can be problematic, but at the start of the 21st century, it 
was estimated that there were somewhere between 700 million to 1 billion speakers of 
English (Pennycook, 2001). Graddol (2006) focuses on those learning the language, and 
predicts that the number may reach a peak of about 2 billion around 2020 before the 
number of learners starts to decline.
2.2　The three circles of English
　For a clearer understanding of the uses and users of English, it has been standard 
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practice to refer to Kachru’s (1985) three concentric circles model that categorises 
countries based on their historical and sociolinguistic relationship to the English 
language (see Figure 1). The model was an attempt to demonstrate the diversity of 
English language use around the world, and to challenge the notion that native speakers 
of the language had control of it. In this model, as outlined by Kachru and Nelson (2001), 
the Inner Circle comprises countries where English is the first or dominant language. In 
this context, the language is viewed as “norm-providing”. The Outer Circle encompasses 
countries where English plays a vital role in education, governance, literacy and popular 
culture. In these countries, English may be referred to as a second language or 
additional language, and it is seen as “norm-developing”. Finally, the Expanding Circle 
includes countries where English is studied and used as a foreign language for 
international communication, and for more specific purposes such as scientific and 
technical knowledge. The English used in these countries is regarded as “norm-
dependent”. 
　Although this model proposed the idea of multicultural identities and varieties of the 
English language where one is not linguistically better than another, one criticism has 
been that it implies a hierarchy of English varieties with the Inner Circle at the top 
providing the legitimate norm and the others following in order. Bruthiaux (2003) and 
Jenkins (2003) have made detailed critiques (cited in Park & Wee, 2009), which have 
highlighted the fact that the model is too focussed on native/non-native English 
Figure 1　Kachru’s (1985) Three Circles of English
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speaking nationalities and “perpetuates the very inequalities and dichotomies that it 
otherwise aims to combat” (Park & Wee, 2009, p.390). 
2.3　Expanding World Englishes
　According to Crystal (2001), the unrivalled growth in the usage of English to around 
a quarter of the world’s population has resulted in an “unprecedented growth in 
regional varieties” (p.55). Given this wide usage of English, it would seem inappropriate 
to view the language as “the sole property of any one community of people, be they 
English, American, Australian or any other” (Bhatia, 2001, p.74). It is more realistic to 
view English not as a language that is spoken by a homogeneous group of people, but 
as a language spoken by a wide variety of people, and as such is always being 
influenced by and mixed with diverse cultural and social realities. 
　Canagarajah (2006) sees this development of pluralism in the English language leading 
to a variety of World Englishes, and the creation of new norms. While these varieties of 
English have much in common, “they are also quite unique in their grammatical 
innovations and tolerances, lexis, pronunciation, idioms and discourse” (Kachru & 
Nelson, 2001, p.9). In view of this spread of English and the consequent development of 
regional varieties, a question that needs to be asked by learners, teachers, 
administrators and policy makers is whether varieties of English relevant to current 
and future contexts of the students should be taught and learnt. 
2.4　Native-speakerism and the Japanese context
　While diversity among the users and uses of English cannot be denied, a belief still 
exists that native speakers of English (NSE), or those from the Inner Circle countries, 
are the ‘owners’ of the English language and thus in the best position to teach the 
language. Holliday (2005, 2006) refers to this belief as native-speakerism; it assumes that 
native speakers of a language have superior competence in the use, teaching and 
presentation of the language, and that the native speaker model should be seen as the 
target for non-native speakers of a language. In the context of Japan, Yoshikawa (2005) 
claims that Japanese “invariably think that British and American Standard English is a 
true model and that learning English from Native Speakers is the best and fastest way 
to master it” (p.352). 
　McKenzie’s (2008a, 2008b) studies into learner attitudes towards varieties of English 
speech have also shown that Japanese university students are more comfortable with 
UK and US varieties of English in terms of perceptions of competence. For the 
undergraduate and graduate students in these studies, these varieties were perceived 
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to be more intelligent, confident, fluent and clearer than the accented English often 
spoken by Japanese speakers. The research highlighted that there is “a tendency 
amongst the informants to look to native speakers to provide notions of correctness” 
(2008b, p.139). Chiba and Matsuura (1995) focussed on Japanese university students’ 
perceptions of different English accents, and concluded that the students held a strong 
preference for American and British accents while viewing non-native accents in a 
negative light. Similarly, Yoshikawa (2005) undertook research into Japanese university 
students’ perceptions of NNSE, and found “a stronger preference for traditional English 
varieties and lower tolerance of New Englishes” (p.360). 
　In addition, McKenzie (2013) believes these “perceptions amongst Japanese users of 
English of the superiority of inner circle norms of English have perhaps become 
institutionalized” (p.219). An example of this is illustrated by Japanese textbook 
publishers who much prefer to use NSE in their publications. This has been highlighted 
by Jenkins (2007) and Matsuda (2002) (as cited in Sutherland, 2012) in regards to 
Japanese  English textbooks’ portrayal of their characters in which NNSE are “learners” 
and NSE are “experts”. In longitudinal surveys of textbooks carried out by Kawashima 
(2000, 2009, cited in Kawashima, 2015), it was revealed that as “much as 92.2% in 1999 
and 90.9% in 2006 of all the speakers on audio tapes/CDs for authorized senior high 
school textbooks were either American or Canadian” (p.44). 
2.5　Going beyond the Inner Circle
　The current situation in Japan illustrates a preference for North American English 
and British English throughout the education system. However, nowadays, there is a 
greater awareness in academic circles, and to a lesser extent among administrators and 
teachers, of the importance of different varieties of English, and the role that they can 
play in English language education. For English language programs at all levels of 
education, it is inappropriate and not in the best interests of learners to focus on a 
restricted range of varieties, as is the case with Japan’s well-documented North 
American and British-centric view of English.  Canagarajah (2006) believes that “a 
proficient speaker of English today needs to shuttle between different communities, 
recognizing the systematic and legitimate status of different varieties of English” (p.26). 
The reality is that English language learners around the world need to be aware that 
the language is being used as a way to interact with people from a range of cultural 
and linguistic backgrounds and that learners need to be exposed to these non-native 
varieties of English in order to participate in the age of globalization. This is supported 
by Jenkins (1998) who argues that many learners no longer have the ultimate objective 
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of communicating with NSE, and that the greatest need is “to be able to communicate 
successfully with other non-native speakers of English from different first language 
backgrounds” (p.109). This leads to the belief that learners should be exposed to 
different varieties of English that better reflect their everyday circumstances and 
realities. 
　Given Japan’s geographical location, it would appear to be of vital importance for its 
language learners to become more accustomed to and familiar with the non-standard 
varieties of English that are being more frequently used in the region.  For some time 
now, there has been support for the inclusion of a greater awareness of the value of 
different varieties of English, and for there to be a greater tolerance towards these 
varieties. A common theme among researchers Matsuura, Chiba and Fujieda (1999), 
Matsuda (2003), Sugimoto (2008), Shibata (2010), Matsuda and Friedrich (2011), Tokumoto 
and Shibata (2011), and Kawashima (2015) is that Japanese learners need to avoid 
developing an idea that all things North American or British are the ‘standard’ English, 
and should rather become more confident when interacting with speakers of different 
varieties of English. Sugimoto (2008) proposes “educating students of the existence of 
various Englishes, and allowing them to use their own style of English in classes with 
confidence without stressing American or British English” (p.535). With a greater focus 
on the awareness of and tolerance for non-native varieties of English, Sugimoto claims 
that Japanese learners will be better able to communicate effectively on the world 
stage. According to Matsuda and Friedrich (2011), if the teaching and learning 
environment in Japan does not change in the foreseeable future, Japanese learners may 
not be adequately prepared for international communication with English speakers who 
will be predominantly NNSE. 
３．The present study
　One way to give language learners the opportunity to engage in face-to-face 
interactions with NNSE is to offer them the chance to participate in conversation 
sessions such as those offered at English House. A unique feature of the present study 
is that it concentrates on interactions involving pairs of NNSE where the participants 
have different levels of language proficiency, and usually come from different ethnic and 
linguistic backgrounds. While previous studies have investigated NNSE and NSE 
interactions, this study explores interactions among NNSE using a L2. This is of 
significance as these interactions may represent more of a real-life context in which 
people use English as a lingua franca in situations where one or more of the 
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interlocutors have limited proficiency levels.
3.1　Methodology 
　The main aim of this research was to gain an up-to-date understanding of Japanese 
university students’ attitudes towards interacting in English with NNSE, and whether 
students are willing to accept NNSE in a position of expertise in connection with English 
language learning. In order to achieve these aims, a qualitative, phenomenological study 
with a longitudinal component was undertaken. A qualitative approach was used as it 
allows for the “voices” of students to be the main source of information in a research 
project (Yan & Horwitz, 2008). The research is also phenomenological in nature as it is 
concerned with human experience: perceptions, meanings, attitudes, beliefs, feelings and 
emotions, rather than causes or effects. 
3.2　Research instruments
　Four types of self-administered open-response questionnaires were used in the course 
of this research, including the following: participants’ personal and educational details, 
World Englishes survey, self-reflection reports and one-to-one program feedback. All of 
these were written and responded to in English. The questionnaires were administered 
to participants at three stages of the research (see Figure 2). In addition, semi-
structured interviews conducted in English took place at the end of the research period. 
　In week 1, in order to obtain background information about the participants, data was 
collected concerning students’ personal and educational details. Participants also 
completed a survey on their use of English in daily life and in the future; their 
understanding of World Englishes and their thoughts on communicating with various 
English speakers. In weeks 2-5, participants were free to comment on the one-to-one 
Figure 2　Data Collection: Procedure and Instruments
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conversation sessions in self-reflection reports. They were not directly asked about their 
perceptions of NNSE but were left to naturally comment on this aspect of the research 
without any direct influence from the researcher.  Finally in week 6 and 7, participants 
completed a program feedback survey after attending their final sessions. In order to 
follow up on any details or matters of interest that came to light throughout the entire 
research period, a semi-structured interview took place at the end of the period. In this 
interview, it was decided to include questions directly relating to the participants’ views 
of the program and the roles of NNSE in English language education on the basis of 
student responses to the written surveys.
3.3　Participants
　Participants for this study were all non-English majors enrolled in elective English 
Oral Communication courses at a Japanese university. These 15-week courses, which 
were taught by NSE from the United Kingdom and Australia at the time of this study, 
focus on listening and discussion skills with regards to academic and current affairs 
topics. Students taking these courses are required by the university to have a test 
Table 2　Demographic Profile of Participants
Pseudonym Age Gender Nationality Test Score Department
1 Momo 20 Female Japanese TOEIC 600 Medical Systems
2 Minako 20 Female Japanese TOEIC 650 Chemistry
3 Risa 19 Female Japanese TOEIC 655 Liberal Arts & Science
4 Yoko 20 Female Japanese TOEIC 610 Sociology
5 Haru 20 Male Japanese TOEIC 870 Design Science
6 Arata 20 Male Japanese TOEIC 660 Engineering
7 Kenji 19 Male Japanese TOEIC 425 Design Science
8 Emiko 20 Female Japanese TOEIC 675 Liberal Arts & Science
9 Reika 19 Female Japanese TOEIC 590 Urban Environment System
10 Daisuke 19 Male Japanese TOEIC 650 Urban Environment System
11 Taiki 21 Male Japanese TOEIC 585 Urban Environment System
12 Kazuma 19 Male Japanese TOEIC 650 Engineering
13 Chie 19 Female Japanese TOEIC 625 Engineering
14 Kazuyo 21 Female Japanese TOEIC 900 Engineering
15 Yusuke 19 Male Japanese TOEIC 625 Engineering
16 Mari 20 Female Japanese IELTS  5.5 Horticulture
17 Noriko 20 Female Japanese TOEFL 523 Law
18 Tetsuo 18 Male Japanese TOEIC 785 Liberal Arts and Science
19 Shinji 24 Male Japanese TOEIC 680 Engineering
20 Hana 22 Female Japanese IELTS  6.0 Science
21 Ren 23 Male Japanese TOEIC 670 Engineering
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score equivalent to or above the following: IELTS 5, TOEFL iBT 52, TOEFL ITP 470 or 
TOEIC 550. The research cohort included 21 Japanese students (11 females and 10 
males) who were studying on undergraduate programs in a wide range of departments 
and who had enrolled in one of three elective English Oral Communication courses (See 
table 2).
3.4　Procedure
　In the first stage of the research period, Week 1, participants were recruited from 
the abovementioned courses. Students who agreed to participate completed a personal 
information form and the World Englishes survey. During this first stage, participants 
were also asked to go to English House and make a booking for a one-to-one 
conversation session. They were requested to attend the session before their next Oral 
Communication class in one week’s time. In each of weeks 2 to 5, participants were 
again asked to make a booking at the English House and participate in a 20-minute 
session with a SA. Students were requested to complete self-reflection reports. 
immediately after each session. These reports were then handed to their course 
lecturer in the following week’s class. In total, participants were provided with an 
opportunity to attend at least four one-to-one sessions over a period of a month. In the 
final stage, beginning Week 6, the participants completed a one-to-one program 
feedback form after their final session and attended an interview with one of the 
researchers during week seven. These semi-structured interviews lasted between 10 to 
25 minutes depending on the participant, and they were digitally recorded for 
transcription.
3.5　Data analysis
　Overall, 21 participants took part in the study: 18 World English surveys were 
completed; 75 self-reflection reports were submitted; 18 participants completed the one-
to-one program feedback form; and 21 interviews were conducted. Throughout the 
research period, data was collected on a weekly basis, and this was organized and filed. 
Once all the data had been collected and the interviews had been completed, the 
participants were assigned pseudonyms, and spoken responses obtained during the 
study were transcribed. The data was organized and categorized in terms of questions 
asked and chronological order. Following this, a more detailed coding process involving 
in vivo coding to highlight key words and expressions on common themes, as well as 
larger units of data at the sentence or extended speech level, was undertaken. Further 
content analysis revealed commonalities and emergent themes related to the research 
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aims.
４．Findings
　This research focused on the following questions:
　　　What are students' attitudes towards communicating in English with NNSE?
　　　 Are students willing to accept NNSE in a position of expertise in connection with 
English language learning?
4.1　What are student attitudes towards communicating in English with NNSE?
　For the participants, it can be seen from the initial World Englishes survey that the 
term World Englishes has a variety of meanings, such as: “English spoken globally”; 
“English which is localized”; “English as a communication tool”; “an accent of English”; 
and “the variety of English”. From these responses, students seem to be aware of the 
diverse and unique characteristics of Englishes around the world, and how people from 
various backgrounds use it for daily and international communication. Participants were 
asked for further information in the interviews.
　　　 English is international language now so a lot of people speaks and people have 
difficult… different nationalities … in different countries people speak different 
English I think… It is valuable to have a chance to touch difficult different 
accents. (Yoko)
　　　 There’re many English speakers whose first language is not English. For 
example, Japanese English speakers, Malaysian English speakers, Chinese 
English speakers. (Risa)
　When asked about the frequency of speaking English with someone whose first 
language is not English at the beginning of the research period, most comments showed 
that the participants mainly speak to other Japanese students in their English classes 
and rarely use English outside the classroom. Only two participants reported regular 
interaction with NNSE outside the classroom, and those were via SNS.
　　　 I have no chance to talk with someone whose first language is not English. 
(Yusuke)
　　　 I rarely use English outside the classroom because I rarely get a chance. (Risa)
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　Participants also expressed a strong sense of the necessity of learning English for 
their future. There was a strong belief among participants that they will communicate 
with NNSE after graduation. Workplace interactions with NNSE featured highly in the 
responses, and the students could envisage this happening within Japan and also 
overseas. There was also an acknowledgement that both NSE and NNSE will play a 
role in their future lives due to the global nature of modern lifestyles in which people 
around the world will be coming into more contact with each other.
　　　 I will communicate with more non-native speakers. Because I will work in Japan. 
But I will use English with them, so I have to speak English well. (Kazuma) 
　　　 …there has been more and more foreign people in Japan. And I want to 
communicate with them. (Minako)
　　　 I think I will communicate with non-native speakers. I want to work in 
developing countries and most of their mother language are not English. I also 
think people who work with me also come from different countries. (Mari)
　　　 I will communicate with native speakers and non-native speakers of English 
through papers if I become a researcher. (Ren)
　For this research project, students met and conversed with NNSE of other 
nationalities, and in the final interviews, it was found that their attitudes towards 
communication with the SAs were overwhelmingly positive. Most participants appeared 
to have enjoyed the interaction and felt comfortable talking with them. 
　　　 It is fun because I like to speak to people and they’re studying English too. 
(Minako)
　　　I’m relieved, everyone speak slowly and try to understand what I say. (Taiki)
　　　 Yes, because they are curious about us Japanese, so I can feel comfortable talking 
with them. (Kazuyo)
4.2　Learning varieties of English: student perceptions
　When asked at the beginning whether it is important to teach students different 
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varieties of English, more than two-thirds of participants were broadly in favour of this 
for the benefits that could be gained from the experience. 
　　　By learning different varieties of English, we can be creative. (Risa)
　　　 It’s important because I think differences in language are partly differences in 
culture. If students can learn different variety of English, they also learn different 
variety of culture. (Taiki)
　　　 In my opinion, it is not compulsory. But exposing different varieties of English 
helps you to broaden your mind. (Kazuyo)
　For those who were less positive about the idea of learning different varieties, reasons 
given included, students “should learn England or American English” (Momo); “it is 
most important that students can speak basic English” (Kenji); and that there were “too 
many varieties to teach” (Minako).
　　　 If someone firstly study English, we should study just one type of English 
because they are big differences between US English and UK English, we will be 
confused. (Ren)
4.3　 Are students willing to accept NNSE in a position of expertise in connection 
with English language learning?
　Responses from the World English survey conducted in Week 1 demonstrated that 
while participants expressed an enthusiasm for learning about varieties of English, 
when asked “Do you think English has to be taught by native speakers of English?”, 10 
participants responded positively; two negatively; and six answered that it depended on 
what was being taught. Of these six participants, four stated a preference for NSE for 
speaking and listening skills, and NNSE for grammar and writing skills. In the final 
interview, of 20 participants who answered the question “Would you like to have NNSE 
teach you English?”, ten answered positively and seven answered negatively, while 
three students put forward arguments both for and against the idea.  Reasons given by 
those who answered positively were varied; some expressed views such as “there are 
many English speakers in the world, not only native.” (Risa); some indicated that NNSE 
would be able to teach from the perspective of a learner, and some said if the teacher’s 
level was higher than their own, they would be satisfied. 
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　When participants were questioned more specifically about the advantages of NNSE 
teaching English, a common theme to emerge was that NNSE shared similar 
experiences to them as language learners and as such would be able to empathize with 
the learners and the problems they face as well as advising them on ways to learn 
English.
　　　 They are also non-native speakers like us, they understand that learning English 
is difficult... They will ... can maybe understand how … learning English, learning 
to speak English is not so easy. (Minako)
　　　 They have learned English before, so I can learn about how to study English and 
how to train, to pronounce. (Arata) 
　　　 I can be taught by them the way to study. How they can could improve their 
English skill. I will never know about it from native speakers but non-native 
speakers. (Taiki)
　In addition, there was a view within the research group that NNSE were effective in 
a language-learning context due to their understanding of English grammar, and the 
difficulties involved in learning it.
　　　 “Non-native speakers... they know the... they are good for grammar situation I 
think... they can ...explain us the grammar in Japanese.” (Ren)
　　　 But non-native speakers if he could speak fluently, they know how to learn 
English so they can teach us what is the difficult... they can teach us the difficulty 
learning English... I think it’s OK to have non-native speaker teacher. (Tetsuo)
　On the other hand, in response to the question “Would you like to have non-native 
speakers of English teach you English?”, reasons given by those who would prefer to be 
taught by NSEs were generally related to oral proficiency: “accurate” pronunciation; 
knowledge of local expressions and gestures; fluency and speed of talking; and “natural” 
speech. In addition, NSE’s perceived lack of Japanese language skills was seen as a 
positive for the learners.
　　　 English should be taught by native speakers because students can hear real 
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pronunciation. (Taiki)
　　　 ... native teachers speak more quickly and fluently than non-native teachers do. 
And students should feel the native English and become used to the speed of 
native speakers. (Yusuke)
　　　I can’t speak Japanese to native speakers. I forced to use any English. (Kazuma)
　When asked specifically about the disadvantages of NNSE as teachers, 14 students 
responded. More than half of these comments concerned pronunciation and accents, and 
how this could impact on learners.
　　　 I think to speak with non-native speaker is not so good… because the 
pronunciation is not native, so I cannot confirm my pronunciation is correct. 
(Reika)
　　　 Non-native speaker may have accent, so maybe students can’t hear their English ... 
may disturb studying English. (Yoko)
　　　 If I want to practice the pronunciation, the correct pronunciation of native 
speaker it sometimes becomes the problems. (Mari)
　However, other respondents believed it did not really matter who taught the 
language because both NSE and NNSE were able do it.
　　　 I think everyone who can use English and teach English is OK. And it is easy to 
communicate if the teacher uses another language which the students speak. 
(Arata)
　　　 I think there is no disadvantage if they can speak English fluently and they 
know the grammar. (Tetsuo)
　Overall, students’ negative perceptions of NNSE in a teaching capacity revolved 
around issues of pronunciation and speaking skills. On the other hand, positive 
perceptions tended to relate to their command of English grammar and vocabulary, and 
their ability to relate to the experiences of language learners. This is best summarized 
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by Haru when he states
　　　 When it comes to speaking, native speakers are much better than non-native 
speakers, I think. If I learn like grammar, or vocabularies, then non-native 
speakers are OK but... if I want to learn how to speak, pronunciations then I 
prefer native speakers.
５．Discussion
　What has emerged from this study is that learners appear to appreciate the need for 
greater exposure to English varieties for the social, economic and linguistic benefits it 
provides. However, despite the sessions providing participants with a chance to interact 
with NNSE in an enjoyable and authentic way, many participants still preferred NSE in 
a position of expertise in formal language learning contexts. 
　The participants appeared to have a positive attitude towards communicating with 
NNSEs in English, despite their lack of opportunities, and when provided the 
opportunity, they gave mainly positive feedback about their experiences. Participants 
also expressed the view that they would need to use English in the future with both 
NSE and NNSE and recognized that there are numerous varieties of English. Perhaps 
because of this, a majority of the students were in favour of teaching students different 
varieties of English. 
　However, the participants displayed some common perceptions about English 
language education in Japan. Even though they acknowledged the benefits to be gained 
from interacting with NNSE, and were interested in learning different varieties, there 
was still a tendency among research participants to prefer a NSE in a formal language-
learning context, particularly if oral communication is involved. 
　Among participants, NNSE are perceived as being able to participate in English 
language instruction in a limited capacity. Participants perceived the strengths of the 
NNSE to be in terms of the explanation of grammatical rules, vocabulary range, sources 
of cultural information and the ability to relate to learners’ experiences. These 
characteristics of NNSE in language education have also been reported by Gurkan and 
Yuksei (2012), Ma (2012), He and Miller (2012), Walkinshaw and Oanh (2014). 
　With such positive characteristics being reported in this and other studies, one could 
expect there to be greater acceptance of NNSE in English language education. 
However, as illustrated by participants’ responses in this study, despite an improvement 
in the acceptance of NNSE in an instructional role after participating in face-to-face 
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conversation session in which the SA took on the role of expert user, the perception 
still exists among half of the participants that NSE represent ‘real English’ that learners 
should aspire to.  This preference is particularly strong with relation to the aspects of 
speaking and pronunciation.
　One limitation to this study is that it is unclear what each student perceived as a 
variety of English when answering the World Englishes survey. Some may have 
included varieties such as Caribbean English, while some may have only included 
British, Australian, Canadian, Irish, or other Inner Circle varieties in their understanding 
of the word. This may explain why two thirds of the participants agreed with the idea 
that it is important to teach students different varieties of English while, at the same 
time, half of them answered negatively when asked if they would like to have a NNSE 
teach them English. 
　A further limitation was the small number of participants. The sample size does not 
make it possible to generalize the research findings concerning Japanese university 
students’ perceptions of NNSE in a language learning context. Finally, the research 
instruments’ reliance on English, which is an L2 for the participants, may have 
restricted participants’ ability to respond precisely and in depth. If participants had 
been given the opportunity to respond in their L1, they may have been able to provide 
a richer description about their attitudes. 
Conclusion
   If Japanese university students wish to be able to communicate with people from a 
wide variety of cultural and language backgrounds using English as a common 
language, they need to aspire to mutual comprehension, both of language and nuanced 
meaning. This may be a more useful goal than pursuing the ambition of imitating native 
speaker varieties of English while regarding those of NNSE as being somehow “less”. In 
order to achieve the goal of communicating in a wide range of situations, students need 
more exposure to NNSE in contexts of authentic communication. Having competent, 
communicatively adept NNSE of various linguistic backgrounds in positions of expertise 
or authority at Japanese universities would provide these opportunities, as well as 
positive role models for students.
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